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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year is spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Mary’s School and 
Sixth Form College 

Number of pupils in school  107 

Proportion (%) of pupil premium eligible pupils 42% (45) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 years 

Date this statement was published 05.12.22 

Date on which it will be reviewed 05.12.23 

Statement authorised by N Edwards, Principal 

Pupil premium lead A. Pollen (Assistant  
Principal) 

Governor / Trustee lead C. Pamphilon 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £30,795 

Recovery premium funding allocation this academic year £31,482 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

 

£62,277 
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Part A: Pupil premium strategy plan 

Statement of intent 

St Mary’s aim is to use pupil premium funding to help us achieve and sustain positive outcomes for all 

disadvantaged pupils in the school. St Mary’s pupils experience a number of factors that make them at 

risk or educational underachievement including low-income, low prior attainment (due to SEND), 

disrupted school history including school placement changes and complex individual needs including 

those requiring residential provision. This can also include low aspirations for the future. These multiple 

factors combine to become ‘disadvantage’. 

St Mary’s pupils have a wide range of Special Educational Needs (SEND) and all have speech, 

language and communication difficulties. This means that typically all pupils are significantly below age 

expected attainment on arrival at St Mary’s School. Pupils are socially vulnerable within their local 

communities and with neuro-typical peers. This can impact on: 

 Academic attainment 

 Progression to further and higher education 

 Employability 

 Social opportunities and personal development. 

At the heart of our approach is the ongoing development of high-quality teaching which takes account of 

disadvantaged pupil needs and uses targeted support based on assessment of individual need, and 

helps pupils to access a broad and balanced curriculum that supports learning, progression and 

independence.  

Although our strategy is focused on the needs of pupils disadvantaged by eligibility for Pupil Premium, it 

will benefit all pupils in our school where funding is spent on whole-school approaches, such as high-

quality teaching for all. Implicit in the intended outcomes detailed below, is the intention that all outcomes 

(including those not making expected progress) will be improved alongside progress for additionally 

disadvantaged peers. Some of our pupils live a significant distance from the school, outside of their local 

authority which impacts upon access to extracurricular and enrichment opportunities to support personal 

development and learning. At St Mary’s pupils are placed by 8 different authorities. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 All St Mary’s pupils have an EHCP, experience low prior attainment and have generally 
made less prior progress in comparison to their typical non SEND peers. Whilst the 
types of barriers to their learning and the difficulties they experience will vary, their 
overall academic progress can be lower in most subjects compared to mainstream 
pupils. Research shows that the overall academic progress tends to be lower in most 
subjects for disadvantaged pupils, when comparing them to non-disadvantaged pupils. 

2 All St Mary’s pupils have language, communication and comprehension difficulties. All 
St Mary’s pupils have greater challenges around communicating and expressing their 
needs including non-verbal, limited language and social interaction difficulties 
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3 Many St Marys pupils have fewer opportunities to develop cultural capital outside of 
school because social opportunities can be limited, alongside particular challenges 
faced by some families. 

4 Many St Mary’s pupils often require additional support to develop personal skills, 
confidence, resilience and community skills e.g. shopping, budgeting and independent 
travel. 

5  Pupils’ with EHCP’s are likely to have been impacted by the pandemic to a greater 
extent than for other pupils. These findings are supported by several national studies 
as well as our observations and discussions with pupils and their families. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

All pupils across all Key Stages will make 
expected progress in literacy and maths, relative 
to their starting points and in accreditation 
outcomes.  This will be identified through baseline 
assessment, monitoring and through formal 
assessment including at KS2 and KS 4 and 5 
accreditations. 

Internal progress data by year group,SATS 
(where appropriate),Multi- Agency Pupil Planning 
Meetings. (MAPPM), accreditation outcomes at 
KS 4 i.e. GCSE/ BTEC/ Functional Skills 
qualifications, internal data analysis will show PP 
pupils make similar progress to all pupils. 

For KS4 to KS5 transition pupils to continue to an 
onward placement and that individual rate of 
progress is maintained or improved. 

KS5 pathway available for all pupils in order to 
offer continued access to KS5 courses and 
pupils to maintain their onward placement and 
progress. 

Pupils have access to academic interventions to 
mitigate the losses in learning caused by the 
global pandemic. 

Analysis of intervention programmes, internal 
assessment data, GCSE/ BTEC outcomes. 

To improve pupils’ speech, language and 
communication skills so that more pupils are able 
to interact effectively with their peers and adults, 
supporting increased pupil’s independence in 
academic and personal development. 

 

Therapy goal data, Annual Review/ EHCP 
outcomes and formal assessment; behaviour 
analysis; rewards achieved analysis; MAPPM 
grades show high % of success in academic and 
personal development; internal progress data to 
demonstrate expected or better progression. 

At KS4/5 to raise aspiration for all pupils and to 
identify future placement and onward pathways 
based on pupil needs and interests to ensure they 
achieve well and are well prepared for moving on 
and for adulthood. 

Destinations data including sustaining sixth form 
college placements; parental engagement- 
feedback from surveys; pupil voice; work 
experience participation where possible. 

All or nearly all Pupil Premium pupils have 
opportunities to participate in extracurricular / 
residential trip (including lesson 6) enrichment 
opportunities including personal development 
interventions. 

% of pupils attending extra-curricular, holiday 
club and/or residential activities (including 
Lesson 6 analysis). All day and residential pupils 
will have access to enrichment and personal 
development activities in their curriculum.  

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £40,000 (contribution to overall cost) 

Activity Evidence that supports this approach Challeng
e 
number(s
) 
addresse
d 

Quality of Education (See 
School Development Plan) 

1. Curriculum design - To embed, 

refine and develop the revised St 
Mary’s curriculum offer and 
associated polices and documents, 
considering the National Curriculum 
and the revised inspection 
framework. 

 

We need to be able to ensure that every child receives 
a first-class education - if we ensure that all our children 
are taught in schools with an extensive knowledge-rich 
curriculum by well-trained and supported teachers; 

 

https://www.gov.uk/government/speeches/the-
importance-of-a-knowledge-rich-curriculum 

 

https://www.gov.uk/government/speeches/the-
importance-of-the-curriculum 

1,5 

2. Reading (Teaching of reading 
and communication) 

To embed opportunities to practice 

RWCM skills throughout the 

curriculum through the development 

of planning and SOW. 

Through access to the Sounds 

Write programme, ensure that 

younger children and those older 

children who require additional 

support, gain the phonics 

knowledge and language 

comprehension necessary to read, 

and the skills to communicate. 

Pupils to have access to motivating 

reading books that support their 

reading/phonics level.  

 

To accurately assess all pupils’ 

reading skills. 

 

Early literacy approaches have been consistently found 
to have a positive effect on early learning outcomes. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/early-years-toolkit/early-literacy-approaches 

 

Phonics has a positive impact overall (+5 months) with 
very extensive evidence and is an important component 
in the development of early reading skills. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/phonics 

 

Improving literacy in all subject areas. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/guidance-reports/literacy-ks3-
ks4?utm_source=/education-evidence/guidance-
reports/literacy-ks3-
ks4&utm_medium=search&utm_campaign=site_search
&search_term=reading 

 

Understanding the meaning of a text requires a combi-
nation of word recognition and language comprehension:  

Learning to Read: “The Simple View of Reading” | 
National Center on Improving Literacy 

 

The reading gap is stubborn and wide, and there are no 
quick fixes. But some approaches offer greater promise 
than others.  

https://educationendowmentfoundation.org.uk/educatio
n-evidence/evidence-reviews/reading-at-the-transition 

1,2,5 

3. Establish expectations at the 

start of the academic year for 
consistent marking and feedback 
approaches (live marking, stamps 
and stickers, processes to 
identifying and addressing 
misconceptions).  

Understanding the importance of providing meaningful 
feedback. Done well, it supports pupil progress, building 
learning, addressing misunderstandings, and thereby 
closing the gap between where a pupil is and where the 
teacher wants them to be. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/guidance-
reports/feedback?utm_source=/education-

1,5 

https://www.gov.uk/government/speeches/the-importance-of-a-knowledge-rich-curriculum
https://www.gov.uk/government/speeches/the-importance-of-a-knowledge-rich-curriculum
https://www.gov.uk/government/speeches/the-importance-of-the-curriculum
https://www.gov.uk/government/speeches/the-importance-of-the-curriculum
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/reading-at-the-transition
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/reading-at-the-transition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
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Maintain focus on ensuring all staff 

are delivering effective and high-

quality feedback including effective 

questioning to challenge and 

develop understanding. 

evidence/guidance-
reports/feedback&utm_medium=search&utm_campaign
=site_search&search_term=learning%20wa 

 

4. To embed SMSC and Cultural 

Capital (defined as the essential 

knowledge pupils need to be 

educated citizens who are ready 

and prepared for future success) 

within the curriculum for all groups. 

 

Social and emotional learning (SEL) strategies seek to 
improve learning and wider child development by 
improving children’s social and emotional skills. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/early-years-toolkit/social-and-emotional-
learning-strategies?utm_source=/education-
evidence/early-years-toolkit/social-and-emotional-
learning-
strategies&utm_medium=search&utm_campaign=site_s
earch&search_term=social 

1,3,4 

5. To embed opportunities within 

the curriculum for learning beyond 

the classroom.  

There are real physiological, social and academic 
benefits to taking learning outside, just as there are 
drawbacks to not doing so. 

https://www.thestablecompany.com/blog/8-proven-
benefits-of-outdoor-learning-for-school-children 

4,5 

Teacher Expectations (See 
School Development Plan) 

 

6. Ensure all teachers, Teaching 

Assistants (TAs), therapists, and 
residential staff (where applicable) 
continue to share the same 
realistically high aspirations for pupil 
outcomes in light of staff changes. 

 

 

To meet their aspirations about careers, university, and 
further education, pupils often require good educational 
outcomes. Raising aspirations is therefore often 
believed to incentivise improved attainment. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/aspiration-
interventions 

 

Promoting effective professional development (PD) 
plays a crucial role in improving classroom practice and 
pupil outcomes, and this guidance further reflects this… 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/guidance-reports/effective-professional-
development?utm_source=/education-
evidence/guidance-reports/effective-professional-
development&utm_medium=search&utm_campaign=sit
e_search&search_term=high 

1,4 

7. To ensure that there is 

consistency across all learning 

environments. 

When they set out to design an effective physical 
environment, teachers should consider all of that 
environment’s various aspects. 

https://iris.peabody.vanderbilt.edu/module/env/cresourc
e/q1/p02/ 

1,2 

8. Through further development of 

relationships with other good and 
outstanding schools, share 
outstanding practice with teachers. 

Do teachers in outstanding schools do anything 
differently? 

https://teachertapp.co.uk/do-teachers-in-outstanding-
schools-do-anything-differently/ 

1 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_search&search_term=learning%20wa
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social
https://www.thestablecompany.com/blog/8-proven-benefits-of-outdoor-learning-for-school-children
https://www.thestablecompany.com/blog/8-proven-benefits-of-outdoor-learning-for-school-children
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=high
https://iris.peabody.vanderbilt.edu/module/env/cresource/q1/p02/
https://iris.peabody.vanderbilt.edu/module/env/cresource/q1/p02/
https://teachertapp.co.uk/do-teachers-in-outstanding-schools-do-anything-differently/
https://teachertapp.co.uk/do-teachers-in-outstanding-schools-do-anything-differently/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £13,277 (contribution to overall cost) 

Activity Evidence that supports this approach Challen
ge 
number(
s) 
address
ed 

9. Ensure 

progress is 
rapid by 
early 
identification 
of barriers to 
learning and 
fast 
implementat
ion of 
additional 
programmes 
to overcome 
these 
barriers. 

Evidence consistently shows the positive impact that targeted academic 
support can have, including for those pupils who are not making good 
progress across the spectrum of achievement. 

https://educationendowmentfoundation.org.uk/support-for-schools/school-
improvement-planning/2-targeted-academic-support?utm_source=/support-
for-schools/school-improvement-planning/2-targeted-academic-
support&utm_medium=search&utm_campaign=site_search&search_term=ta
rge 

 

1,4 

10. To 

further 

increase 

the 

number of 

children 

making 

more than 

expected 

progress 

through 

targeted 

interventio

n.  

Tuition targeted at specific needs and knowledge gaps can be an effective 
method to support low attaining pupils or those falling behind, both one-to-
one: 

One to one tuition | EEF (educationendowmentfoundation.org.uk) 

 

And in small groups: 

Small group tuition | Toolkit Strand | Education Endowment Foundation | 
EEF 

1,4,5 

11. To 

ensure 
teaching 
and learning 
supports 
pupils to 
acquire, 
retain and 
retrieve 
knowledge, 
skills and 
understandi
ng across 
the 
curriculum 
including 
through 
access to 
therapy 
intervention. 

The Communication Trust worked with the Better Communication Research 
Programme to develop the What Works database of evidenced interventions 
to support children’s speech, language and communication. 

What works database (ican.org.uk) 

This has been endorsed by the Royal College of Speech and Language 
Therapists. 

 

Communication and language approaches emphasise the importance of 
spoken language and verbal interaction for young children. 

https://educationendowmentfoundation.org.uk/education-evidence/early-
years-toolkit/communication-and-language-
approaches?utm_source=/education-evidence/early-years-
toolkit/communication-and-language-
approaches&utm_medium=search&utm_campaign=site_search&search_ter
m=communicat 

 

2,5 

 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support?utm_source=/support-for-schools/school-improvement-planning/2-targeted-academic-support&utm_medium=search&utm_campaign=site_search&search_term=targe
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support?utm_source=/support-for-schools/school-improvement-planning/2-targeted-academic-support&utm_medium=search&utm_campaign=site_search&search_term=targe
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support?utm_source=/support-for-schools/school-improvement-planning/2-targeted-academic-support&utm_medium=search&utm_campaign=site_search&search_term=targe
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support?utm_source=/support-for-schools/school-improvement-planning/2-targeted-academic-support&utm_medium=search&utm_campaign=site_search&search_term=targe
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support?utm_source=/support-for-schools/school-improvement-planning/2-targeted-academic-support&utm_medium=search&utm_campaign=site_search&search_term=targe
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/what-works-database/
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=communicat
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £9,000 (contribution to overall cost) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Behaviour and attitudes 

(See School Development 

Plan) 

1. To embed learning walks, 
observations and staff audits as 
the formal monitoring approach to 
establishing the impact and 
consistency of displays in all 
areas (to support knowledge and 
understanding of aspirational 
standards, routines, rewards, 
sanctions and school rules). 
 
 

Most pupils in most lessons are well-behaved, it’s a 
major cause of stress for teachers and can have a 
lasting impact on the outcomes of the pupils in the 
class. There’s a clear need for school to have 
consistent and clear behaviour policies that promote 
positive behaviour in lessons. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/guidance-
reports/behaviour?utm_source=/education-
evidence/guidance-
reports/behaviour&utm_medium=search&utm_campaig
n=site_searchh&search_term 

 

Focus on building parents’ efficacy: that they are equal 
partners and can make a difference. Encourage a 
consistent approach to behaviour between parents and 
the school, for example, by sharing expectations with 
parents. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/guidance-reports/supporting-parents 

1 

2. Embed termly analysis of red 

card (detention) data and SIMS 
data in order to inform potential 
interventions through MAPPM. 
 

Monitor impact and consistency of 
strategies to encourage positive 
behaviour during breaks and 
lunchtimes. 

Improving the teaching and learning of learning 
behaviours. 

https://educationendowmentfoundation.org.uk/guidance
-for-teachers/learning-
behaviours?utm_source=/guidance-for-
teachers/learning-
behaviours&utm_medium=search&utm_campaign=site
_searchh&search_term 

1,3 

3. Ensure the School Council is 

fully effective in providing a voice 
for all pupils and that all staff 
share an understanding of the 
impact the School Council can 
have on bringing about change. 
Work with key staff to develop and 
embed the School Council’s aims 
and structure for meetings. 

The Department of Education (DE) is keen to support all 
schools to have structures in place which allow pupils to 
have a real say in issues that affect them and to know 
that their opinions count. 

https://www.education-ni.gov.uk/articles/school-
councils-and-pupil-participation 

 

3 

4. To further increase the impact 

of the AR process through the 
development of materials used to 
record pupil voice. 

Student engagement is crucial to learning and personal 
development. The more engaged a pupil is, the more 
they think about their lessons. 

https://resourced.prometheanworld.com/maximise-
engagement-primary-school/ 

3 

Personal development (See 

School Development Plan) 

5. To embed SMSC and Cultural 

Capital (defined as the essential 

knowledge pupils need to be 

educated citizens who are ready 

 

An idea of what legislators had in mind when legislating 
for the inspection of pupils’ 

SMSC development can be gained from a debate in the 
House of Lords in July 1996. 

This emphasised the need to establish the values 
schools should impart to pupils. It was clearly 

3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours?utm_source=/guidance-for-teachers/learning-behaviours&utm_medium=search&utm_campaign=site_searchh&search_term
https://www.education-ni.gov.uk/articles/school-councils-and-pupil-participation
https://www.education-ni.gov.uk/articles/school-councils-and-pupil-participation
https://resourced.prometheanworld.com/maximise-engagement-primary-school/
https://resourced.prometheanworld.com/maximise-engagement-primary-school/
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and prepared for future success) 

within the curriculum for all 

groups. 

 

recognised that there is more to life than achieving high 
standards in academic subjects. The task was 
described as: 

‘…the training of good human beings, purposeful and 
wise, themselves with a vision of what it is to be human 
and the kind of society that makes that possible. 

https://dera.ioe.ac.uk/4959/1/Promoting_and_evaluatin
g_pupils'_spiritual,_moral,_social_and_cultural_develo
pment_(PDF_format).pdf 

6. Character - To increase the 

understanding of the terms 
“resilience, confidence and 
independence” with pupils and 
staff through targets and 
certificates. 

Improving the teaching and learning of life skills and 
enrichment. 

https://educationendowmentfoundation.org.uk/guidance
-for-teachers/life-skills-enrichment 

3,4 

7. British Values - Embed 

opportunities for pupils to 
contribute to local community 
groups e.g. food bank or charity 
collections. 

Update the RE curriculum in line 
with the revised LA programme (to 
ensure reference to outcomes for 
tolerance and respect). 

Strengthened guidance on improving the spiritual, 
moral, social and cultural development of pupils. 

https://www.gov.uk/government/news/guidance-on-
promoting-british-values-in-schools-published 

 

3,4 

8. Careers guidance - Embed 

the Gatsby Benchmarks and 
process of auditing and planning 
for how these can be met. 
 
Identify and arrange for a range of 
representatives from local 
organisations, and education and 
training providers to speak to 
pupils about their work. 
 
Extend a range of jobs for pupils 
e.g. library monitor, dining room 
monitor, admin assistants. 
 

Overview of the evidence-base underpinning careers 
education and its impact on pupils’ skills and outcomes. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/evidence-reviews/careers-
education?utm_source=/education-evidence/evidence-
reviews/careers-
education&utm_medium=search&utm_campaign=site_
search&search_term=careers 

 

3,4 

9. Healthy living - Further de-
velop the range of physical ac-
tivities provided to pupils in-
cluding opportunities to partici-
pate in events and sporting 
competitions within the local 
community. 
 
Further develop partnership 
working with ‘Schools Games’ 
to include training for support 
staff to promote healthy activi-
ties at break and lunchtimes. 
 
Promote mental health through 
participation in World Mental 
Health Awareness week. 
 

A whole school approach to promoting health in 
schools – evidence that it can work. 

https://pshe-association.org.uk/news-and-blog/blog-
entry/whole-school-approach-promoting-health-schools 

 

Physical activity has important benefits in terms of 
health, wellbeing and physical development. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/physical-activity 

 

4 

10. Preparation for the next 
stage in education - Review 
existing approaches and strat-
egies in supporting transition 
for pupils and their families. 

Change is a normal part of life and can provide 
opportunities for children and young people to develop 
their resilience. 

4 

https://dera.ioe.ac.uk/4959/1/Promoting_and_evaluating_pupils'_spiritual,_moral,_social_and_cultural_development_(PDF_format).pdf
https://dera.ioe.ac.uk/4959/1/Promoting_and_evaluating_pupils'_spiritual,_moral,_social_and_cultural_development_(PDF_format).pdf
https://dera.ioe.ac.uk/4959/1/Promoting_and_evaluating_pupils'_spiritual,_moral,_social_and_cultural_development_(PDF_format).pdf
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://www.gov.uk/government/news/guidance-on-promoting-british-values-in-schools-published
https://www.gov.uk/government/news/guidance-on-promoting-british-values-in-schools-published
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education?utm_source=/education-evidence/evidence-reviews/careers-education&utm_medium=search&utm_campaign=site_search&search_term=careers
https://pshe-association.org.uk/news-and-blog/blog-entry/whole-school-approach-promoting-health-schools
https://pshe-association.org.uk/news-and-blog/blog-entry/whole-school-approach-promoting-health-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Continue to identify other 
agencies to work with to sup-
port transitions to and from St 
Mary’s for our pupils. 
 

https://www.mentallyhealthyschools.org.uk/risks-and-
protective-factors/school-based-risk-factors/transitions/ 

 

 

11. Pupil aspiration- Identify 
and seek information from past 
pupils about their achieve-
ments since leaving St Mary’s 
with a view to sharing their ex-
periences with current pupils 
and their families to raise aspi-
rations and broaden thinking. 
 
Develop pupil achievement 
documentation to support pu-
pils leaving at age 19 to share 
their strengths and positive 
character with groups and 
workplaces. 

The best predictor of student success is the extent to 
which families encourage learning at home and involve 
themselves in their child’s education. 

https://www.waterford.org/education/how-parent-
involvment-leads-to-student-success/ 

 

4 

 

Total budgeted cost: £ 62,277 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.  

Strategy Aims for Disadvantaged Pupils – Academic Achievement 

1. Curriculum design - Ongoing review of the whole school curriculum design so that the offer is 

relevant and challenging for all pupils. To include the continued development of reading and 

phonics.  

Introduction and development of knowledge statements to increase focus and challenge in lessons. The 

History curriculum has been rewritten to focus on key themes throughout KS2/3. The Sounds Write 

phonics programme has been embedded to include training for key staff and the introduction of a careful 

monitoring programme. There has been an increased BTEC offer at KS4/5. A clear progression pathway 

has been introduced for entry level qualifications and GCSE Science.  

2. Ongoing development of Phonics and reading, Career’s, Humanities, Science, Technology and 

the Lesson 6 curriculum. To embed the literacy and numeracy intervention/ “catch up” 

programme, based on analysis of progress data following the disruption of school during the 

pandemic.  

There has been continued training of key staff in the delivery of phonics. Standardised assessment of 

reading and collection of associated data has been introduced. Progress data has been used to identify 

pupils who need intervention in core subjects. Intervention sessions have been embedded for specific 

pupils in lesson 6. Humanities has been developed to ensure the teaching of key requirements of the 

National Curriculum which has been differentiated to be accessible for the pupils. Attendance at local 

Careers Fairs. IAG interviews completed and the process has been embedded for transition pupils. Pupil 

have undertaken a Work Experience programme and a whole school Careers week has been used to 

https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
https://www.waterford.org/education/how-parent-involvment-leads-to-student-success/
https://www.waterford.org/education/how-parent-involvment-leads-to-student-success/
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raise future aspirations. A specialist Science Teacher has been appointed to embed and improve the 

Science Curriculum and associated accreditations. The Design Technology curriculum has been 

updated. Classroom hardware has been updated through new Smart Board technology. 

3. Monitor the delivery of the reviewed curriculum (learning walks, observations, book sampling, 
planning) Deliver training on the revised curriculum.  

 

A robust and regular system of learning walks and observations has been completed. Over 80% of 
lessons observed were good or outstanding. Work and planning scrutinies have been ongoing to ensure 
high aspirations and appropriate challenge for pupils. 

 

4. To establish SMSC and Cultural Capital in the new curriculum for all classes. To monitor the 

delivery of SMSC through learning walks, lesson ‘drop-ins’ and formal lesson observations.  

There has been a weekly SMSC assembly with associated class activities and evidenced through SMSC 

books. Themes of the terms are in place across the school. Regular participation in community events 

and trips. For example, “follow that duck”, art events and PSHE trips. 

5. To ensure that the revised curriculum is sufficiently broad and balanced and provides 
opportunities for progressing learning outdoors.  

Outdoor learning has been developed into lesson 6, with Gardening Club, the renovation of the outdoor 
learning area and the Duke of Edinburgh scheme is ongoing. There has been the recruitment of a Duke 
of Edinburgh specialist assessor to go on expeditions. The BTEC land based studies course is linked 
with a local farm and onsite horticulture projects. Covered outdoor spaces have been developed to allow 
increased access all year. Training has been delivered for staff and pupils focused on understanding that 
the outdoors is a learning environment, not just a play area. This has been part of the CPD for key staff. 
There have been regular lessons within the revised timetable for outdoor learning opportunities, 
particularly at KS2. This is Included in our curriculum offer. 

 

6. Ensure all teachers, Teaching Assistants (TAs), therapists, and residential staff (where 
applicable) share the same realistically high aspirations for pupil outcomes.  

 

Performance management targets have focused upon aspirational outcomes for pupils. A timetable of 
regular learning walks has been conducted by SLT. A schedule of CPD created to give staff training to 
provide regular opportunities for senior leaders/subject leaders to address priorities to include: 
English/communication, behaviour, safeguarding, SMSC, RSE. This has been achieved through weekly 
training and inset schedules to meet school development priorities. Weaknesses in the quality of 
provision have been identified and addressed through whole school audit. The result of which has been 
the introduction of a complex needs class. 

 

7. To ensure that there is consistency across all learning environments by monitoring the 

consistency of the environment during the year using lesson observation cycle and learning 

walks.  

There have been termly learning environment walks and a cycle of lesson observations by SLT. There is 

a weekly environmental and health and safety audit. 

8. To further develop relationships with other good and outstanding special schools to identify 

outstanding practice. To ensure the developing links with TaSMAT focus on supporting key 

priorities for development so that impact can be shown through review of SDP and SEF. 
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Positive relationships with other schools continue to be developed, with shared knowledge, shared 

training, meetings and guidance. There has been guidance from an external advisor working across a 

multi academy trust. There have been regular visits to other schools by SLT.  

9. Literacy. To prioritise reading within the curriculum (See School Development Plan).  

A Phonics programme has been introduced with protected reading embedded into the daily curriculum. 
There is a home reading scheme. Staff training for the Sounds Write delivery has been completed with 9 
key staff trained. Training has also been delivered to parents and carers. This has ensured that that 
reading has been prioritised to allow pupils to access the full curriculum offer. An agreed approach to 
teaching reading and communication skills has been established across the curriculum and related CPD 
has been delivered to all staff. Standardised reading assessments have been introduced which has 
allowed for analysis for pupil progression and support. 

10. Ensuring consistency and enough time is allocated to deliver targeted support on a regular 
basis.  

There has been targeted reading and phonics intervention delivered in period 6 and additional staff 
made available where necessary, to ensure pupil interventions are effectively implemented. Training for 
staff to deliver interventions through the national tutoring programme. 

 

11. One to one tuition or small group support for targeted pupils at risk of underachievement. 

Regular monitoring to include subject leader monitoring so that impact can be evaluated.  

There have been daily interventions in place for targeted pupils during lesson 6, especially to address 

Literacy and Numeracy “catch up”. This has included specialist Therapy interventions related to EHCP 

outcomes.  

12. To ensure that therapeutic support facilitates access to the curriculum with strategies to 

support individual learning. 

The integrated model of therapy delivery has continued with therapists working alongside teaching staff 

inside and outside of the classroom to ensure that targets and outcomes have been achieved. 

Strategy Aims for Disadvantaged Pupils – Wider Outcomes (e.g. Personal 

Development) 

1. To ensure that the school consistently applies its high expectations of behaviour and conduct. 
 
Behaviour expectations for individual pupils have been managed within the whole school behaviour 
policy that has been consistently applied across all areas of learning. 
Positive behaviour has been rewarded and promoted through the Behaviour Policy. The regular review 
and monitoring of data, including attendance, detentions, behaviour, rewards and MAPPM has allowed 
for timely and appropriate intervention strategies to be applied to pupils. 
There has been ongoing support for families to address any barriers to attendance. 
Staff have completed CPD and training to ensure consistent expectations are applied regards pupil 
behaviour and training has been delivered to staff to promote positive behaviours at break and lunch 
times. This has included a programme of induction in behaviour and expectations for all new staff.  
   

2. To support pupils in developing positive attitudes to their education.  

The behavior and reward fully embedded to ensure the consistent implementation of the reward (and 
consequence) processes so that pupils are supported to make the right choices and show positive 
learning behaviours. There are clear expectations of the learning environments to reflect behaviour 
expectations. There are up to date displays of pupils’ work and their current achievements, as well as 
displays to support and challenge learning. 

 

3. To further develop the school council so that it represents all pupils.  
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The School Council is fully embedded into the fabric of school life. Staff and pupils are aware of the 
School Council’s aims and the structure of meetings. The School Council meets regularly to seek the 
views of pupils which then contribute to plans to improve the pupils’ experience of school. Each class 
has a school counselor who has been elected by their peers and who consults with their peers to put 
forward their views. Elections are completed at the beginning of the school year through a well- 
established system. There has been high motivation to become a councillor. It has become an active 
part of school life and important process of advocacy for the pupils. 

 
4. To ensure that pupils demonstrate positive relationships with their peers and adults. 
Develop a cycle for each class to contribute to newsletter celebrating pupil’s positive attitude to 
learning and achievements. Each class to contribute at least 3 times a year.  
All classes and pupils contribute to the school newsletter throughout the year. This is shared on the 
School’s website. There has been very positive external feedback including from Ofsted. It has been 
seen as rich and informative. Feedback from parents has been overwhelmingly positive. Positive 
engagement and attitudes continue to be promoted through the behaviour rewards system, the weekly 
celebration assembly and other class and school reward systems such as Citizen of the week, Reader of 
the week and Signer of the week. Whole school award achievements have been introduced. These 
include mathematician, scientist, author, sportsman of the term. The positions of Librarians, House 
captains and Lunch Monitors have been introduced. 

 

5. SMSC – to ensure the school’s work to enhance pupils’ spiritual, moral, social and cultural 
development is of a high quality. 
 
There is a rolling assembly programme which promotes and demonstrates the school values to the 
pupils. There are good citizenship awards, a good citizen display/ anti bullying board. SMSC training has 
been delivered to staff and  pplanned into the curriculum. Pupils have attended a range of cultural and 
sporting events in the community and trips will specify SMSC learning opportunities. There is a system 
for SMSC opportunities to be identified within termly planning, throughout the curriculum and an SMSC 
audit is completed. There have been a variety of visitors into the school to share information with pupils 
regards their local community.  

 

6. Character - To increase the understanding of the terms “resilience, confidence and 
independence”.  

A programme of enrichment, outdoor learning and educational visits has been developed. This has 
included a very successful residential trip for Key Stage 3 pupils. Systems are in place so that identified 
pupils can be targeted to receive a greater depth of support from the curriculum where needed. The 
wellbeing and mental health of all pupils is monitored through 3-x year MAPPM meetings and the 
information provided has allowed appropriate support and targeted intervention.  

 

7. British Values - To promote fundamental British values of democracy, the rule of law, 
individual liberty, and mutual respect and tolerance of those with different faiths and beliefs.  

Weekly assemblies are established to address British values. Pupils have regularly contributed to local 
community events. The RE and PHSE curriculum have been reviewed. All pupils have been supported 
to engage in the school council process and to understand how important their views and contributions 
are to the school community.  

 
8. Careers guidance - To develop and improve the careers provision and prepare pupils for future 
success beyond St Mary’s.  
 
The Gatsby Benchmarks have been established. A range of representatives from local organisations and 
education and training providers have attended the school to speak to pupils about careers and their 
future. This information has formed part of the annual review process to inform parents and local 
authorities of pupil’s future aspirations. A range of jobs have been introduced for pupils. Pupils have 
completed a range of work experience placements which will be ongoing each year.  

 

9. Healthy living - To ensure that pupils know how maintain a healthy lifestyle.  
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The curriculum is rich and diverse in the range of sporting and physical activities that are provided to the 
pupils. Pupils have the opportunity to swim at least once a week. Lesson 6 activities include physical ac-
tivities and clubs. The PSHE curriculum includes activities and lesson content teaching mental health. 
The PSHE curriculum and associated documentation includes lesson content to meet the RSE/ RSHE 
statutory requirements. 

 

10. Preparation for the next stage in education.  
 
Pupils are well supported to experience successful key transitions within school and on entry and exit 
from St Mary’s. This is implemented through the development of the curriculum, therapy support and the 
annual review system. The school also works with outside agencies and ongoing placements to support 
and plan transitions. 

 

11. Pupil aspiration - Ongoing reflection of work-based learning and the use of LMI (Labour Mar-
ket Information).  
 
Parents informed of LMI, post 16 provision and a range of local services to support families via parents’ 
evenings, meetings, website, annual reviews and the newsletter. Parent/ pupil surveys have been com-
pleted in order to respond to current views. Parent’s views collected for annual review and consultation 
day surveys. Additional opportunities have been provided for parents to visit the school regularly and 
meet with school staff. For example, Book Look events and assembly attendance. Year 9/11 pathways 
meetings with parents have been introduced. 

 

Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil 

premium or recovery premium. The cost of implementing our Pupil Premium Strategy significantly 

outweighs the contributions from the pupil premium grant. Aspects of the strategy will be funded through 

alternative revenue streams including, in the example of residential trips and day educational visits, 

contributions from parents and carers. It will also include contributions from our available school budget. 

The pupil Premium Grant will be used to ensure disadvantage pupils have heavily subsidised or cost-free 

access to such extra-curricular activities 


